
 
Hugh Boyd Secondary Inclusion Policy

Hugh Boyd Secondary students supports in both adapted and modified programs. Hugh Boyd prides itself 
on being an inclusive school with a diverse student  population. Hugh Boyd strives to develop lifelong 
learners, taking into account all students with different needs. (see Appendix A-District Philosophy on 
Diversity and Inclusion). 

Mission Statement: 

Hugh Boyd develops compassionate and respectful young adults who are well-balanced, principled inquirers 
with an understanding of their responsibilities within society and as global citizens. Students balance 
academic excellence with attributes that allow them to realize their potential as whole learners in a dynamic 
and complex world. 

School Inclusion Philosophy: 

As a public school in the Richmond School District, Hugh Boyd is a fully inclusive school that offers an 
enriched learning environment for students of all abilities. All teachers and staff recognize that students 
come from a variety of backgrounds and have range of academic, physical, and other needs. As such, the 
school offers a range of programmes that provide access to success for all students. Educators provide 
different supports in the classroom by differentiating classroom instruction, making adaptations as needed, or 
modifying work upon agreement from all stakeholders. Administrators, counselors, learning support 
specialists, classroom teachers, parents and students all collaborate to provide support for the best 
educational outcomes at Hugh Boyd. All stakeholders are committed to providing opportunities for students 
to reach their highest potential. 

Definitions 

Adaptations: are teaching and assessment strategies especially designed to accommodate a 
student's needs so he or she can achieve the learning outcomes of the subject or course to 
demonstrate mastery of concepts. A student working on learning outcomes of any grade or course 
level may be supported through use of adaptations. Adaptations do not represent unfair advantages 
to students. If appropriate adaptations are not used, students could be unfairly penalized for having 
learning differences, creating serious negative impacts to their achievement and self-concept. 

Assessment: is a systematic process of gathering information in order to make appropriate education 
decisions for a students. It is a collaborative and progressive process designed to identify the 
student's strengths and needs, set goals, and results in the identification and implementation of 
selected educational strategies. 

Inclusion: describes the principle that all students are entitled to equitable access to learning, 
achievement and the pursuit of excellence in all aspects of their education. The practice of inclusion 
is not necessarily synonymous with integration and goes beyond placement to include meaningful 
participation and the promotion of interaction with others. 

Individual Education Plan (IEP): is a documented plan developed for a student with special needs that 
describes individualized goals, adaptations, modifications to the services to be provided, and includes 
measures for tracking achievement. 

Modifications: are instructional and assessment related decisions made to accommodate a student's 
educational needs that consist of individualized learning goals and outcomes, which are different than 

1 





" Counselors 
.. District Support Specialists: (Hearing Resource, Speech & Language Pathologists, District Based 

Team, District Support Team, Braille and Sign Language Specialists, SET-BC, Physiotherapists, 
Occupational Therapists, District Nurse, CLBC (Community Living in BC), Richmond Society for 
Community Living, Educational Psychologist, Social Workers, Settlement Workers, Richmond Mental 
Health 

• Peer tutors and work experience students

• i

Support in the Learning Resource Room
The Learning Resource model at Hugh Boyd is an inclusive programme where students in learning support 
blocks work with their case managers, other learning support teachers, Education Assistants, or peer tutors 
for learning assistance. 

In addition, the Learning Resource Room is a productive space where students who do not have designated 
special needs or extra support can go to as an alternate setting, to receive extra help, or connect with a 
non-enrolling teacher for additional academic and social support. Learning Resource Room teachers are 
there to support the students in learning material for classes, and aid in developing study, organizational and 
time-management skills so that students can begin to work independently. 

Specific students transitioning from Grade 7 to Grade 8 may be recommended a support block by elementary 
school grade teachers or resource teachers, in consultation with parents and students. 

Students in grades 8-12 brought up to the School Based Team may be recommended for a support block 
depending in consultation with all stakeholders and in the best interests of the student. 

Hugh Boyd students' special education needs: 
Students may require: physical space, audio-visual devices, communication devices, behavioural support, 
supportive technology, Educational Assistants, adapted and/or modified curriculum, safety plans, medical 
needs, mental health, Resource Teachers, District Specialists, outside agencies (ie. physiotherapy), parental 
support and interaction, support of the school community, and personal care. 

Hugh Boyd's Gifted Students: 
Gifted students may require: differentiated learning strategies to reach their highest potential, extra-curricular 
activities of interest, adaptations and flexibility in curriculum design, parental contact home on a regular basis, 
leadership opportunities in the classroom and school, Incentive Program, and working with district specialists 
for further support of students. 

Differentiation 
According to Carol Ann Thomlinson, in differentiated classrooms, teachers "accept and act on the premise 
that teachers must be ready to engage students in instruction through different learning modalities, by 
appealing to differing interests, and by using varied rates of instruction along with varied degrees of 

complexity."4 This early call to action for teachers to start with student diversity of learning allows for academic 
success. Through teaching units in their different subject areas, teachers implement strategies that are 
accessible to our very diverse student population. 

Adaptation and Modification: 
Adaptations and modifications are changes which allow all students to participate in regular classrooms as 
independently as possible to the best of their abilities. Things to consider when modifying or adapting a 
student's program include: skill level and activity, equipment and materials, instructional practices and 
curriculum. Student and parental goals are considered. Students at Hugh Boyd with special educational 

4 
Tomlinson, Carol A. The Differentiated Classroom: Responding to the Needs of All Learners. Published by Pearson Education, Inc., 

by Special Arrangement with the Association for Supervision and Curriculum Development (ASCD), 2016. 
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Students may receive extra support through the Resource Programme, be given a Learning Support block for 
extra assistance, assigned a case manager, or monitored by the counselors. 

Transition and Placement in Learning Support 

Decisions for Learning Support is based on discussions with Grade 7 stakeholders, parents, student, and 
discussion with the School Based team. It is always done with the best interest of the student in mind. If 
given a support block, a case manager will be assigned to monitor student progress and liaise with classroom 
teachers for support. 

Senior students: 

Case Managers have transition meetings for senior students on modified programs who leave Boyd that 
include all pertinent information. They also do transition planning with the family, as needed. 

Evaluation and Reporting: 

Students who are on modified programmes require modified marks based on their IEP goals, as mandated by 
the BC Ministry of Education. See Appendix G for Modified Course Evaluations. 

Adapted Students have specific adaptations as allowed on their IEPs. Final levels and assessments will 
include those adaptions and differentiated practices. 

Inclusion Policy Alignment 

... to our mission statement: 

Part of our mission statement is to develop "compassionate and respectful young adults ... " Through inclusive 
participation of all members of the school community in the classroom, students develop the skills to be 
empathetic and respectful to all the diverse learners within the school. They respect differences and 
understand that individuals learn in different ways and have different strengths to show. In addition, they 

develop attributes "to realize their potential as whole learners in a dynamic and complex world." By providing 
support and access to learning tailored to student strengths, all students will be able to realize their potential 
and provided with the skills to contribute to the world outside of school. 

. . . to our assessment policy 

Our Inclusion policy aligns with Hugh Boyd's assessment policy in that all students are provided different 
ways to demonstrate their learning. Support for learning goals are also provided by Educational Assistants, 
Learning Support Teachers, differentiated instruction, and adapted curricular outcomes. Modified student 
reports will also refer to the objectives of the subject area. 
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... to our academic honesty policy 

Our Inclusion policy aligns with our academic honesty policy in that students of all levels are taught strategies 
that prevent academic misconduct, and students can demonstrate knowledge in different ways. Students 
with special needs will be supported by Learning Support Teachers, Education Assistants, and classroom 
teachers to produce work and demonstrate learning at the students' level and abilities. 

Policy Review Process 

The Hugh Boyd Inclusion Policy is a working document that will be reviewed in late fall of each year. 
Stakeholders will include the subject department heads in consultation with department members, the School 
Based Team, Resource Teachers, administrators, counselors, and district specialist staff. 

Communication of Inclusion Policy 

The Inclusion policy will be distributed to all staff at the beginning of the school year through the staff portal 
site where all staff have access to school documents. It will also be on the website, and a newsletter sent to 
all parents in the fall will direct their attention to the school website. References to the document will also be 
posted in the student agenda and school calendar. 
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